

















were	 found	among	 the	groups	of	principals	 and	 teachers	 in	Turkey.	However,	 in	 the	United	
States,	statistically	signficant	differences	in	the	means	were	found	in	two	domains-Encouraging	





Bu	 nicel	 araştırmanın	 amacı,	 Türkiye’deki	 ve	 Amerika	 Birleşik	 Devletleri’ndeki	 okul	
müdürlerinin	 liderlik	algısının	hem	müdürlerin	cinsiyetine	hem	de	öğretmenlerin	 cinsiyetine	
göre	 farklılık	 gösterip	 göstermediğini	 ortaya	 koymaktır.	 Bu	 çalışma	 2009	 yılında	 yapılmıştır.	
Araştırmanın	örneklemini	Türkiye’de	çalışan	144	müdür	ve	1076	öğretmen	ile	Amerika	Birleşik	
Devletleri’nde	çalışan	198	müdür	ve	706	öğretmen	oluşturmaktadır.	Araştırmada	Türkiye’deki	
öğretmen	 ve	 müdürlerin	 algılarının	 cinsiyete	 göre	 anlamlı	 fark	 göstermediği	 sonucuna	







During	 the	 past	 half-century,	 there	 has	 been	 a	 significant	 increase	 in	 the	 amount	 of	
globalization	 throughout	 the	world.	There	 is	more	 international	 trade,	 cultural	exchange,	and	
an	increase	in	the	amount	of	instant	communication	throughout	the	world.	As	Friedman	(2005)	
suggests,	“globalization	is	shrinking	the	world	and	flattening	the	playing	field	at	the	same	time	










House,	 Hanges,	 Javidan,	 Dorfman,	 and	 Gupta	 (2004)	 published	 the	GLOBE	 Study	 of	 62	
Societies	in	which	nine	cultural	dimensions	were	identified	and	quantified	from	10	different	regions	
(clusters)	of	 the	world,	 including	 the	Middle	East	 (Turkey	and	 four	other	nations)	and	Anglo	
(United	States	and	six	other	nations).	According	 to	 the	 researchers,	 there	existed	a	 significant	
difference	between	the	Middle	East	cluster	(lower)	and	the	Anglo	cluster	(higher)	in	the	area	of	
gender	egalitarianism.
Turkey	 and	 the	United	 States	 are	 located	 in	 different	 and	 distinct	 regions	 of	 the	world.	
Furthermore,	 there	exist	 cultural	differences	between	 the	 two	countries	as	well,	 including	but	
not	limited	to	language,	religion	and	gender	roles.	However,	in	spite	of	such	differences,	Turkey	






No	 individual	 is	more	 important	 to	 the	 success	 of	 a	 school	 than	 the	 principal.	 Effective	
principals,	 particularly	 in	 the	 role	 of	 instructional	 leader,	make	 critical	 decisions	 that	 impact	
both	 the	curriculum	and	 instructional	programs	of	a	 school,	which	can	directly	effect	 student	












The	works	 of	 Eagly,	Wood,	 and	Diekman	 (2000)	 and	McGee-Banks,	 (2007)	 provided	 the	
theoretical	 framework	 for	 this	 study	 regarding	 gender	 and	 leadership.	 Leaders	 are	 expected	
to	 function	 in	 certain	 ways	 in	 order	 to	 provide	 leadership	 necessary	 for	 the	 success	 of	 the	
organization.	The	roles	of	a	leader	(principal),	 like	other	roles	within	an	organization	(school),	
do	 impact	 behaviors.	 These	 behaviors	may	 be	 perceived	 by	 the	 leaders	 themselves	 and	 their	
followers	(teachers)	in	terms	of	gender	roles,	which	prescribe	certain	behaviors	for	leaders	based	
upon	their	identified	gender.	Eagly	et	al.(2000),	describe	these	roles	as	agentic	and	communal.	
Agentic	qualities	are	commonly	 identified	with	male	behavior	more	 than	 female,	and	 include	
being	assertive,	aggressive,	confidant	and	competitive.	Conversely,	communal	qualities,	such	as	
empathy,	 affection,	 nurturing,	 collaboration	 and	dependence,	 are	more	 likely	 associated	with	
women	instead	of	men.
Since	gender	roles	may	influence	the	behavior	of	the	leader,	female	and	male	leaders	may	






in	a	negative	manner	by	 followers	and	other	 leaders.	The	 female	 leader’s	gender	role	 is	more	
likely,	 therefore,	 to	not	be	aligned	to	expected	 leadership	roles	and	thus	can	 lead	to	prejudice	
and	 sanctions.	 Either	way,	 the	 female	 leader	 is	 often	 faced	with	 additional	 burdens	 that	 can	
significantly	hinder	chances	of	success.















to	which	 the	 leader	 allows	 the	 subordinates	 to	participate	 in	 organizational	decision-making.	
























According	 to	 Boydak	 Özan,	 and	 Akpınar	 (2002),	 the	 leadership	 styles	 of	 principals	 in	
Turkey	are	not	 influenced	by	gender,	according	 to	 the	perceptions	of	 teachers,	vice-principals	
and	principals	themselves.	Turan	and	Ebiçlioğlu	(2002)	indicated	that	there	were	no	differences	






































female	 (McGee-Banks,	 2007).	 Since	 the	 1980s,	however,	 there	has	been	a	dramatic	 shift	 in	 the	
gender	of	principals.	From	1984-85	to	2003-04,	the	percentage	of	female	principals	in	elementary	





















and	Deal	 (2001)	 suggest	 that	 leadership	 through	 the	perspective	of	a	woman	 is	very	different	
from	the	traditional	view	of	leadership.
Thus,	these	perceptions	and	attitudes	could	play	a	critical	role	in	how	principals	perceive	
themselves	 as	 being	 an	 effective	 educational	 leader,	 and	 how	 the	 people	 these	 principals	 are	
leading-primarily	teachers-perceive	their	leadership	as	well.	Shakeshaft	(1987)	found	that	teachers	
preferred	working	 for	male	principals,	 regardless	of	 their	gender.	Recent	 studies	have	 shown	







of	 female	 and	male	 principals	was	 that	males	 appeared	 to	 emphasize	 the	managerial	 side	 of	
building	 leadership,	 while	 female	 principals	 emphasized	 the	 instructional	 and	 professional	
development	side	of	building	leadership.	Herndon	(2002)	found	that	female	principals	generally	


















4.	 Is	 there	 a	 difference	 in	 the	 teachers’	 perception	 of	 the	 principal’s	 leadership	 skills,	
according	to	the	gender	of	the	principal?
Methodology
This	 study	 is	 quantitative	 study	which	 used	 the	 survey	 research	 design	 to	 compare	 the	
perceptions	of	 the	 leadership	skills	of	principals	 in	Turkey	and	the	United	States.	 In	2009,	 the	

























sample	group	of	 teachers	 included	531	 teachers	 from	public	 schools	 (75.2%)	and	175	 teachers	
from	 non-public	 schools	 (24.8%).	 The	 sample	 also	 included	 550	 female	 teachers	 (77.9%)	 and	
156	male	 teachers	 (22.1%).	There	were	330	elementary	 teachers	 in	 the	sample	 (46.7%)	and	376	








three	dozen	 such	 studies	 in	principal	 leadership.	 Furthermore,	 it	 is	 aligned	 to	other	 leadership	
theories	that	suggest	leaders	need	to	have	certain	practices,	skills	and	knowledge	to	be	successful.	


































Challenge	the	Process 5.0-19.9 20.0-24.9 25.0-30.0
Shared	Vision 5.0-17.9 18.0-23.9 24.0-30.0
Enable	Others 5.0-22.9 23.0-25.9 26.0-30.0
Model	the	Way 5.0-21.9 22.0-25.9 26.0-30.0











and	 exploratory	 factor	 analyses	were	performed.	 In	 order	 to	 confirm	 the	 authors’	model	 and	





The	 instrument	 was	 slightly	 modified.	 The	 rating	 scale	 was	 reduced	 from	 ten	 possible	
responses	 to	five	possible	 responses	 (1-Almost	Never,	 2-Seldom,	 3-Occasionally,	 4-Frequently,	
and	5-Almost	Always).	Next,	 teachers	were	asked	to	respond	to	each	 item	with	 the	 following	




A	series	of	statistical	 tests	were	completed	to	analyze	 the	data	 in	relation	 to	 the	research	
questions.	 Independent	 sample	 t-test	 procedures,	 one-way	ANOVA	procedures	 (p<	 .05)	were	
used	to	analyze	the	data.







The	 results	 are	 presented	 in	 two	 parts-the	 first	 is	 from	 Turkey,	 followed	 by	 the	 United	
States.
In	response	to	the	first	question,	female	principals	in	Turkey	rated	themselves	higher	than	





LPI	Practice Female	Mean(SD) Male	Mean	(SD) t	(2	tailed) p
Challenge	the	Process 25.75	(2.51) 25.26	(2.95) -1.005 .317
Shared	Vision 26.50	(2.48) 26.42	(2.72) -.166 .868
Enable	Others 26.57	(1.97) 26.43	(2.45) -.358 .721
Model	the	Way 27.25	(1.84) 27.26	(2.52) .027 .978





LPI	Practice Female	Mean	(SD) Male	Mean	(SD) t	(2	tailed) p
Challenge	the	Process 23.95	(4.87) 23.92	(5.52) -.096 .923
Shared	Vision 24.79	(4.98) 24.65	(5.16) -.475 .635
Enable	Others 24.65	(5.26) 24.89	(5.10) .768 .443
Model	the	Way 25.45	(4.59) 25.42	(4.60) -.120 .905
Encourage	the	Heart 24.34	(5.52) 24.88	(5.50) 1.587 .113
p>.05
In	response	 to	 the	second	question,	 the	researchers	 in	Turkey	found	that	 female	 teachers	
perceived	the	leadership	skills	of	their	principals	to	be	higher	than	what	male	teachers	perceived	













LPI	Practice Teachers Χ SD df F P
Challenge	the	
Process
Female	Teacher	with	Female	Principal 23.89 5.06       5 .182 .969
Female	Teacher	with	Male	Principal 24.01 4.69 1070




Female	Teacher	with	Female	Principal 24.76 5.29       5 .440 .821
Female	Teacher	with	Male	Principal 24.83 4.65 1070




Female	Teacher	with	Female	Principal 24.01 5.72       5 2.017 .074
Female	Teacher	with	Male	Principal 25.27 4.71 1070




Female	Teacher	with	Female	Principal 25.19 5.06       5 .626 .680
Female	Teacher	with	Male	Principal 25.72 4.09 1070





Female	Teacher	with	Female	Principal 24.07 5.91       5 1.146 .334
Female	Teacher	with	Male	Principal 24.63 5.11 1070










LPI	Practice Female	Mean	(SD) Male	Mean	(SD) t	(2	tailed) p
Challenge	the	Process 23.98	(4.77) 23.91	(5.45) -.233 .816
Shared	Vision 24.87	(4.97) 24.63	(5.14) -.733 .464
Enable	Others 24.37	(5.30) 24.98	(5.14) 1.823 .069
Model	the	Way 25.37	(4.73) 25.46	(4.54) .315 .753
Encourage	the	Heart 24.40	(5.63) 24.70	(5.47) .875 .382
67AN	EXAMINATION	OF	LEADERSHIP	COMPETENCIES	OF	SCHOOL	PRINCIPALS	IN	
TURKEY	AND	THE	UNITED	STATES






LPI	Practice Female	Mean	(SD) Male	Mean	(SD) t	(2	tailed) p
Challenge	the	Process 24.52	(2.99) 24.17	(2.10) .863 .389
Shared	Vision 25.25	(2.62) 24.10	(2.09) 3.13* .002
Enable	Others 27.16	(2.05) 27.04	(1.41) .436 .663
Model	the	Way 27.52	(1.88) 26.99	(1.99) 1.87 .062
Encourage	the	Heart 26.29	(2.88) 25.72	(2.38) 1.39 .165
	*	p<.05
In	response	to	the	second	question,	as	shown	in	Table	7,	a	statistically	significant	difference	









Challenge	the	Process 20.61	(5.39) 20.40	(5.45) .637 .525
Shared	Vision 20.84	(6.08) 21.38	(6.07) -.966 .334
Enable	Others 22.06	(5.48) 22.71	(5.63) -1.290 .198
Model	the	Way 22.78	(5.45) 22.97	(5.08) -.389 .697











LPI	Practice Teachers Χ SD df F P
Challenge	the	
Process
Female	Teacher	with	Female	Principal 20.60 5.63     3 .234 .873
Female	Teacher	with	Male	Principal 20.73 5.14 702




Female	Teacher	with	Female	Principal 20.62 6.34     3 .980 .402
Female	Teacher	with	Male	Principal 21.31 5.58 702




Female	Teacher	with	Female	Principal 21.81 5.79     3 1.51 .210
Female	Teacher	with	Male	Principal 22.53 4.91 702




Female	Teacher	with	Female	Principal 22.73 5.69     3 .218 .884
Female	Teacher	with	Male	Principal 22.91 5.03 702





Female	Teacher	with	Female	Principal 20.91 6.67     3 .206 .104
Female	Teacher	with	Male	Principal 21.33 5.77 702
Male	Teacher	with	Female	Principal 23.38 6.49 705
Male	Teacher	with	Male	Principal 22.45 5.44
Total 23.37 6.28







LPI	Practice Female	Mean	(SD) Male	Mean	(SD) t	(2	tailed) p
Challenge	the	Process 20.60	(5.70) 20.52	(5.10) .197 .844
Shared	Vision 20.70	(6.37) 21.36	(5.61) -1.406 .160
Enable	Others 21.90	(5.85) 22.68	(4.97) -1.840 .066
Model	the	Way 22.74	(5.65) 22.95	(4.95) -.535 .593















Similar	 results	 were	 found	 in	 the	 United	 States.	 Female	 principals’	 self-perceptions	 were	















(2000),	 which	 suggests	 that	 the	 culture	 of	 leadership	 is	 evolving	 regarding	 the	 roles	women	
play.	Specifically,	the	researchers	propose	that	this	is	occurring	because,	as	women	obtain	more	
leadership	 positions,	 different	 types	 of	 leadership	 styles	 are	 beginning	 to	 emerge.	 Secondly,	
traditional	female	leadership	characteristics	(e.g.,	cooperative,	supporting,	and	understanding)	
continue	 to	 be	 blended	 with	 tradition	 male	 leadership	 characteristics	 (e.g.,	 competitive,	
demanding,	strong),	allowing	women	the	opportunity	to	become	even	more	effective	as	leaders.	








That	 there	 is	no	gender	difference	 in	 the	ability	of	 the	principals’	 leadership	 is	contrary	 to	
findings	of	related	researches	in	the	literature	such	as	Çelikten	and	Yeni	(2004),	Garcia-Retamero,	
and	Lopez-Zafra	 (2006)	 and	Shein	 (2001).	 For	 female	principals,	 the	 conclusion	of	 this	 research	
is	 very	 important	 because	 leadership	 abilities	 of	 the	principals	 are	not	perceived	differently	by	








subscale,	 according	 to	 self	 perceptions	 of	 principals	 gender	 in	 Turkey	 and	 the	 United	 States	
except	 for	Shared	Vision	 subscale	 in	 the	United	States.	Female	principals,	 in	 the	United	States,	
rated	themselves	significantly	higher	than	male	principals	in	Shared	Vision.

















As	highlighted	 in	Altınışık,	 (1988),	Çelikten	 (2004),	Çelikten	 and	Yeni	 (2004)	 and	Erçetin	
and	Çalışkan	Maya’s	(2005)	research	findings,	despite	the	challenges	and	obstacles	arising	from	
social	and	cultural	 reasons,	 there	 is	no	difference	between	 the	 leadership	 skills	of	 female	and	




















face	 a	 dilemma	 that	 finds	 an	 imbalance	 between	 leadership	 roles	 and	 expected	 gender	 roles.	







for	women;	 however	much	work	 needs	 to	 be	 done	 to	 ensure	 full	 and	 equal	 participation	 of	
women	 in	 the	 role	of	 school	principals.	Furthermore,	 since	 the	 research	suggests	 that	being	a	
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